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Introduction
Springfield School, is an outstanding maintained specialist school in cognition and learning in Cheshire East, catering for pupils aged 2 to 19 with severe and complex learning difficulties, including autistic spectrum.School.  The school signed up for the Achievement Through Well-Being Award (previously known as the Every Child Matters Standards Award) in October 2010.  During the past eight months the school has gathered evidence to present in a portfolio, and planned a programme for the final on-site assessment day, which took place on the 5th May 2011.

Sarah Deaville, the Primary Strategy Manager, led and oversaw the entire award process across the school, with the support of the headteacher and the senior leadership team.  Staff from across departments in the school contributed evidence to the portfolio, in order to meet the twelve thematic Standards.  Some staff and external professionals, along with the headteacher, deputy headteacher, the chair of governors, a parent governor and members of the school council participated in discussions during the on-site assessment day.

Rita Cheminais, the Director of Educational Consultancy & Management (ECM) Solutions, was the external assessor.  This report summarises the key findings, and highlights the good and outstanding practice, gathered from the on-site assessment day, and also from the analysis of the information provided in the portfolio of evidence, and other accompanying documentary and multi-media evidence, presented by the school.

Achievement Through Well-Being Assessment Day Programme

The one day on-site assessment on the 5th May 2011 comprised of:

· Discussion with the Deputy Headteacher

· Tour of the school with two students 

· Discussion with the Community Team

· Discussion with the Parent Liaison Officer

· Observation of 2LG snack time and KS2 and upper school playtime

· Snapshot lesson observation of Class 1HR

· Discussion with the Headteacher and Sarah Deaville

· Lunch with students and staff in Chat and Chill

· Snapshot observation of Story Club in the library

· Discussion with Julie Corbett, EYFS Inclusion

· Snapshot observation of circle time in Foundation Class

· Discussion with multi-agency staff (school nurse, physiotherapist, SALT)

· Brief observation of Lower School celebration assembly

· Meeting with school council representatives

· Discussion with the Chair of Governors and a parent governor.

Portfolio of evidence

The portfolio of evidence submitted for the final assessment, along with other relevant accompanying documentary and multi-media evidence, was well-organised, superbly cross-referenced and exemplary in bringing together in one volume all the appropriate evidence from across the entire school.
The evidence presented in the portfolio confirmed the good practice observed and heard about during the on-site assessment day.

The core staff team from across the school, were invited to contribute evidence to meet the twelve Standards.  This team approach was an excellent example of the effective distributed leadership practice existing within the school.
Standard 1: Ethos

As soon as you enter the main reception area of the school there is a warm, friendly welcome for visitors.  The school mission statement reflects a positive ethos of high expectations for pupils: “In a positive learning environment, to exceed expectations and achieve excellence through effort.”
The Springfield School strap-line on the front of information leaflets and the Springfield Brochure also states: “Springfield School where every child matters.”

The ethos of the school centres on the needs of the whole child.  In the Springfield Brochure, under the section ‘So what’s special? it states: “In a positive and caring atmosphere, we provide education programmes designed to meet the needs of individual pupils. . . Expectations for pupil progress and independence are high.”

The aims of the school also reinforce pupil well-being and a caring ethos:

“We aim to help all pupils to:

· be motivated and to embrace learning and challenges

· learn and use practical, social and communication skills

· be as independent as possible, able to contribute to their community

· appreciate and enjoy art, music, science, technology, sport and literature

· be healthy, safe, to enjoy & achieve, make a positive contribution & achieve economic well-being.”

OFSTED in 2008 judged the school to give the highest priority to the welfare of pupils.  The school’s Inclusion Quality Mark report comments: “An inclusive ethos is clearly embedded into the school’s culture.”

A sufficient range of appropriate evidence was presented in the portfolio, and on-site, which demonstrated the school’s positive ‘can-do’ approach and inclusive ethos.  Of particular merit worth mentioning in this report is the good practice relating to celebrating ‘Pupil of the Week’, ‘Pupil of the Term’, through the award of certificates in assembly, and the class star charts.  

The older students help younger children at playtime, and there is a great sense of care and respect existing among the pupils in the school.

The displays of pupils’ achievements throughout the school illustrate the five well-being outcomes that underpin the whole school ethos for pupils.  The snapshots of the lower school assembly during the on-site assessment was a superb example of rewarding and acknowledging pupils achievements and effort.

The two boys who escorted the external assessor on the tour of the school were proud of their school, and remembered their time in lower school with great fondness.  They enjoyed introducing the assessor to each class teacher.

There were a good selection of photographs showing the younger children enjoying activities such as horse riding, playing with water, cooperative play, riding on bikes, and relaxing in quiet areas, in addition to pupils engaging in PSHE personal care and healthy eating experiences.  The example of a pupil’s soft targets were a model of good practice.
As you walk around the school there is a wonderful calm emotionally intelligent atmosphere existing across the school, and pupil behaviour is excellent, as observed in snapshots of lessons and circle time.
During discussion with the school council, an upper school pupil showed his thoughtfulness and care for younger pupils in relation to wanting a sports club for lower school KS2 pupils.  He remarked: “This is a very nice school and the teachers are nice.  I really like being at this school and I don’t want to leave.”

Another upper school pupil commented: “There is a good atmosphere. Everyone gets on well and students get on well.”

In discussion with the Chair of Governors further confirmed the positive ethos and culture existing in the school.  He commented: “The atmosphere is unique, particularly the community spirit and happiness in the school.”

The parent governor remarked on the “happiness of the children around the school.”  He also emphasised how much his own son really looks forward to coming to school at Springfield.

The governors are proud of what goes on at Springfield School, and the progress the pupils make.  

After reviewing all the evidence on-site and off-site, this Standard has been fully met.
Standard 2: Policy

A good range of appropriate relevant policies were included in the portfolio of evidence.  These included the following:
Behaviour Policy; Anti-bullying Policy; Health and Safety Policy; PE Policy; Drugs Policy; Sex and Relationship Education Policy; Curriculum, Assessment, Recording and Reporting Policy; Pupil Marking Policy; Inclusion Policy; Educational Aims Policy; Community Cohesion Policy; Transition Policy; Sixth Form Policy; Careers Education and Guidance Policy; Work Experience Policy; Pupil Assessment Data Management Policy; Food Policy; Safeguarding Policy; MOVE Policy; PSHE Policy Statement; Teaching and Learning Policy Statement.

The PE Policy describes some useful partnerships with other mainstream schools and special school in Cheshire, which broaden and extend the sporting and outdoor PE opportunities for pupils at Springfield School.  This enables children and young people to be healthy and fit, and exercise to keep a check on their weight.  One pupil who escorted the external assessor on the school tour was praised by staff for his weight loss through good exercise and healthy eating.

The Policy Statement on Pupil Feedback/Marking Policy includes an excellent set of seven principles relating to giving pupils with a diversity of learning difficulties feedback on their work and achievements.  Principle 7, for example, describes how the use of photographic, video and live performance evidence can offer a means of gaining indirect feedback on pupils’ outcomes.

The inclusion policy is comprehensive and concise in relation to ensuring: “Every pupil is entitled to equal access to resources, facilities and curriculum opportunities.”  This policy is a model of good practice because it helpfully lists the range of inclusive provision to meet the holistic needs of the pupils at Springfield.  For example, TEACCH, PECS and MOVE (Mobile Opportunities Via Education) along with therapeutic interventions.  It also lists the external provision and inclusion opportunities provided by other partners, e.g. Kielder challenge; Reaseheath College, the Crewe Partnership.
The Policy Statement on School Educational Aims is another model of good practice.  It aims to: “Educate pupils in the broadest sense, to take into account their entire development, socially, emotionally, physically and intellectually.”

It goes on to add: “A crucial element underpinning our educational aims is a regard for the individual.  We hold high but appropriate expectation for all pupils and staff where high expectations and progress matters.”

The school also follows the Cheshire Special Schools’ Consortium Behaviour Support Policy, which was developed in partnership with six other local special schools in the County.  This policy embraces the ethos set out in the Springfield School Mission Statement and in the Every Child Matters (ECM) well-being framework.

The school’s Safeguarding Policy is very robust and meets legal requirements.  The headteacher, in discussion with the external assessor, described the role and membership of the school’s Safeguarding Team, who meet formally every half term, to ensure that the Safeguarding Policy and procedures are kept under regular review.  This is an example of excellent practice.

The school’s PSHE Policy in its Importance Statement, which reflects the ECM outcomes, and SEAL comments: “Young people will be encouraged to embrace change, feel positive about who they are and enjoy healthy, safe, responsible and fulfilled lives.”

“They will be encouraged to be enterprising and develop a ‘can-do’ attitude making the most of changing opportunities in learning and work.”

After reviewing the policies provided and seeing policy in action during the on-site assessment day, this Standard has been fully met.
Standard 3: Environment
Springfield is a modern, purpose-built community specialist school located in a pleasant area, on the edge of Crewe town.  The school building is organised into three departments: The Primary Department which incorporates the Early Years Foundation Stage (EYFS); the Secondary Department; and the Sixth Form.  All departments are fully accessible to pupils who are wheelchair users.  
The school has recently been fortunate to have an additional new build, which has provided an additional KS3 teaching area and the superb Chat and Chill provision.

The tour of the lower and upper school during the on-site assessment day indicated a spotlessly clean, well-maintained and safe internal and external school environment.  Classrooms were all well-equipped with ICT and communication aids.  Classroom displays, and displays around the school were interesting, colourful and in very good condition.  

The school assembly hall is spacious, and it is also used as a dining area by pupils at lunch time.  The library area at the front of the school is a lovely light and pleasant area for children to sit in and enjoy listening to a story.  The school has its own hydrotherapy pool which is clean and well-maintained.  It also has a sensory room, and specialist classrooms for technology, science, art.

Good use is made of PECS symbols around the school and in classrooms, to help pupils identify where resources are kept, and where extra care is needed in moving around the school.

The outdoor play provision is superb.  The bikes, and other larger play equipment is in excellent condition.  The grounds are spacious with plenty of green areas for play and quiet relaxation.  There is a garden area, greenhouse and poly-tunnel, where pupils grow their own produce to use to make jam and chutneys to sell for raising money for charities.   Portable outdoor play equipment is stored safely and securely.  The hard surface play areas are well-used by pupils.  A soft play area is to be upgraded for the primary aged children outdoors.  Observation of play time during the on-site final assessment day, indicated a good level of staff supervision, without intrusion into the children’s free play and social time with peers.
The outdoor environment is free from litter, graffiti or vandalism, as the site has a secure perimeter fence.  The headteacher has made an excellent investment in upgrading and regularly enhancing the indoor and outdoor school environment.

The pupils enjoy recycling waste and there were recycling receptacles around the school for cans and waste paper.  There are plenty of litter bins around the school.  

Facilities on-site for physiotherapy, occupational therapy and speech and language therapy are very good in the multi-agency unit.  The pupil support centre provides separate ‘pods’ for one-to-one work with more complex pupils.

Sixth form facilities are also excellent.  Student’s were observed on the school tour working in the ICT suite.  The older students in the upper school have their own dining area.

Photographic evidence in the portfolio showed pupils benefiting from the facilities in the Sensory Room, which is well-resourced with the latest technology.  Photographs of the school gardens, the outdoor play large equipment, the ramps and handrails indicate good access throughout the school.  There are good quality relaxation areas for pupils inside and outside the school.  

Medicines are kept safely in a locked medicine cabinet.  

Other photographic evidence in the portfolio showed pupils working in Chat and Chill.  These students were wearing aprons and hats to ensure food was cooked and served in a clean safe environment.  There was evidence being collected from a questionnaire issues to members of the community using Chat and Chill.   This was being used to inform and improve meal choice, food quality and the overall dining experience. 

There were also many photographs showing pupils engaging in a range of activities to raise funds for national and local charities.  The example of minutes from a school council meeting (June 2010), indicated pupils were consulted on outdoor play equipment, school meals and a school flag.
After reviewing all the evidence presented on-site and off-site in the portfolio, this Standard has been fully met.
Standard 4: Leadership and Management

The strategic leadership and management of the award process has been excellent.  Sarah Deaville has been diligent in undertaking the initial audit, supported by the senior leadership team.  A very comprehensive action plan was developed, which enabled other staff to contribute evidence to address any gaps, and build an exemplary portfolio of evidence, which was well-organised and cross-referenced.
During discussion with the headteacher and Sarah, it was apparent that a team approach had been a successful strategy to employ to enable evidence gathering for the portfolio to reflect children and young people’s achievements across the entire school from EYFS through to the primary and secondary departments, including the sixth form.  Sarah indicated to the external assessor that the award process had given her the opportunity, as Primary Strategy Manager to see all the fantastic work going on in the school as a whole.

Leading and overseeing the Achievement Through Well-Being Award process was considered to be an excellent vehicle for staff professional development.  The headteacher and Sarah, felt it had helped to highlight just how much the staff do in relation to improving and promoting pupils’ well-being outcomes.  Undertaking the award has clearly given staff a ‘pat on the back’.  The headteacher, during discussion with the external assessor felt the award process had helped to continue to move the school forward, as well as identify the next steps, which are to develop international links, and further extend external partnerships.

The external assessor was very impressed with the excellent model of good practice in the establishment of a school safeguarding team, which included parent, staff and governor representatives.  This ensures that the safeguarding and welfare of the children and young people is kept under regular and rigorous review.  The school’s Safeguarding Policy is extremely detailed and meets all statutory requirements.  It also indicates the relevant safeguarding training attended by senior leaders and staff in the school, which has been kept updated.  
The external assessor was also delighted to see the careful tracking of vulnerable pupils’ progress and attendance taking place.

The leadership team have also established a ‘one care plan’ for pupils, which includes a thorough risk assessment and multi-professional inputs.
Evidence in the portfolio indicated that the school improvement plan priorities are underpinned and linked to the five Every Child Matters well-being outcomes.  Priority A4 identifies working towards a number of awards and accreditations, of which this award is one to be achieved in 2011.

An extract from the Headteacher’s Report to Governors (October 2010) features a summary of feedback from the staff audit undertaken in July 2010.  An example of the staff audit was also included and this clearly demonstrates how the headteacher enables staff to give their views, and that these are acted upon.  The data gathered helpfully has fed into, and informed the school self-evaluation form, as well as the priorities on the school improvement plan.

The Headteacher’s Report to Governors also provided a comprehensive summary of main findings from the recent parent/carer questionnaire, which was distributed in 2010.  Although there was a low return rate (20/113), parents/carers feedback in relation to their child’s well-being outcomes was positive.

The portfolio included a copy of the Investors in People Review – Silver Award Report.  The school successfully achieved this award in November 2010.  The report commented on leadership: “There was good evidence of leadership development for people with the potential to become future leaders.”

This confirms the excellent distributed leadership that has taken place in the leadership and management of the Achievement Through Well-Being Award.

The School Improvement Partners report (9 March 2011) comments: “The school continues to be very well led and managed.  The Head teacher looks for opportunities to develop and engage a range of staff, for example, through the engagement in the international well-being project, as part of sustainability and succession planning.”
The school’s most recent OFSTED inspection report commented: “The effectiveness of the leadership is shown by the exceptional achievement and personal development of pupils and the very high standard of all that the school provides.”

OFSTED identified Governance as being exemplary, and commented: “Governance is extremely effective. The school benefits from the exceptional oversight and support that the governors provide.”

In discussion with the Chair of Governors and a parent governor during the on-site assessment day, the external assessor was informed about how the governors consider the school has built up good guidelines and policies over the years.  The Chair of Governors made reference to the skills of the headteacher benefiting the governors.  There are good systems and working documents in place.  The school never stands still as the senior leadership team are constantly looking to improve.  The Chair of Governors commented on how this was a “joy to behold.”  A good open working relationship exists between the governing body and the headteacher and his senior leadership team.

The parent governor who met with the external assessor, and who is also a member of the Friends of Springfield, outlined the wonderful work that this group undertakes to raise funds to support the ongoing work of the school.  In particular, the Friends of Springfield had enhanced school resources, such as ‘Chill and Chat’, the Library, an additional classroom, and replacing a mini bus.

After reviewing all the evidence presented on-site and off-site in the portfolio, this Standard has been fully met.
Standard 5: Personalised Learning

Personalised learning is a great strength of the school.  Springfield offers a good range of flexible personalised learning programmes for children and young people throughout the school, from early years to post-16.

Snapshot lesson observations of lessons, particularly of Class 1HR during the on-site assessment, demonstrated personalised learning in action.  Teaching was tailored to match individual needs, while including an excellent level of challenge, which enabled children to achieve, make progress and extend their learning.  Good use was made of ICT to enhance learning.  The magic bucket was inspirational and made learning such fun.  The lesson also demonstrated how communication, cognition and learning are central to the work of the school.
Excellent multi-sensory learning approaches were also observed in the IHR lesson.

The snapshot of circle time in the EYFS and in KS1 were making excellent use of PECS and signing.  Children were confident to answer questions in their preferred means of communication and the learning environment in all instances was emotionally intelligent.

The snapshot of the MOVE programme being utilised in a circle time session by the teacher was superb.  The teacher was extremely enthusiastic about the success of this programme.  Children were confident in moving independently from their walking frame to sit in a chair.
The external assessor concurs with OFSTED’s judgement: “Teaching and learning are outstanding quality. . . Lessons are cheerful and full of interest.  Pupils enjoy them very much.”

The school meets its mission statement through the excellent personalised learning opportunities it provides for pupils, i.e. “In a positive learning environment, to exceed expectations and achieve excellence through effort.”

Teachers and support staff make good use of positive praise and the school’s reward system with pupils.  Children are proud to receive their certificates, as observed in the snapshot of the lower school assembly, during the on-site assessment day.

Evidence presented in the portfolio for this Standard was appropriate.  The MOVE Policy is being followed and implemented consistently across the school.  The examples of the lesson observation feedback provided by the Leader of the Primary Department are thorough, positive and constructive.  This clearly illustrates how thoroughly personalised learning is monitored across the school, and the high expectations strategic leaders and senior leaders have of staff and pupils.

The interactive target board example included in the portfolio makes good use of symbols and photographs to enable the pupil to know and understand the targets set.  This is good practice.  

The photographic evidence of pupils enjoying snack time confirms the 2LG snack snapshot observed during the on-site assessment day.  Children were seen making healthy snack choices independently using their PECS sentence strip.  The behaviour of the children throughout this time was excellent, and staff support was sensitive.

Tracking pupil progress across the curriculum using PIVATS, term by term is excellent.  This data is used by teachers to inform curriculum planning and delivery.  

The portfolio of evidence showed children developing an understanding of feelings through the RE curriculum, which enables them to develop emotional intelligence.  The external assessor was impressed with the wonderful calm and emotionally intelligent atmosphere existing in the school, among staff and pupils.

After reviewing all the evidence on-site, and off-site in the portfolio, in the accompanying documentation and on CD, this Standard has been fully met.

Standard 6: Curriculum entitlement, access and choice

The curriculum throughout the entire school is another great strength.  OFSTED 2008 commented: “The curriculum is outstanding.  It matches the needs of pupils exceptionally well.  This is illustrated by the very strong emphasis throughout the school on helping pupils to communicate effectively through speech, sign or picture exchange.”

The external assessor concurs with this view and considers the curriculum to be very impressive across the entire school.

The Springfield Brochure states, in relation to the curriculum:

“Our curriculum is:

Broad – so that all pupils are introduced to a wide range of experiences of learning
Balanced – so that each part of the curriculum is allocated sufficient time to make its particular contribution

Relevant – so that everything taught enriches pupils own experience

Differentiated – so that learning and experiences match pupils’ abilities and level of development.”

Children have access to the National Curriculum, RE, PSHE, community education, work-related learning.  They also enjoy an extensive range of extra-curricular opportunities, which include residential and outdoor activities, Duke of Edinburgh Award Scheme at Bronze level, and lunchtime and after school clubs and activities.  The school has a Junior and Senior choir, a Rock Group and students in KS4 and the Sixth Form are able to access a good range of accredited courses, such as ASDAN, Entry Level NVQs, BTEC Home Cookery, and where appropriate, are given the opportunity to access GCSE courses of study.  

In discussion with the deputy headteacher during the on-site assessment, the external assessor was delighted to hear how pupils from the age of 6 upwards, can attend the after school club over six Wednesday’s per term.  Here they enjoy a series of different activities which include: football skills, table tennis, cheer leading, computer gaming, cooking, dance, craft and gardening.  On average, 35-40 pupils attend, and the Friends of Springfield subsidise taxi fares to enable the more disadvantaged pupils to access these sessions.  Pupils are provided with a sandwich tea at this after school club.

During discussion with the school council, the external assessor was informed by the students how much they enjoyed attending the after school and lunch time clubs.  One sixth form student requested more outdoor games and play equipment like balls, for lower school children, as well as a lower school sports club.

Students in the sixth form enjoy working in Chat and Chill at the school.  This is enabling them to meet members of the public from the local community who access the provision.  The further evidence accompanying the portfolio in two booklets: one on Reaseheath College and the other on work experience placements were impressive.  The students clearly grow in confidence and enjoy the world of work.

The deputy headteacher informed the external assessor that the school’s specialist school bid focused on ensuring students develop skills for life post-19.   Students benefit from growing produce and making jam/chutney to sell in order to fund raise, as part of their enterprise work.  They also like the Wednesday Flexi-Day curriculum, which offers topic-based cross-curricular experiences in upper school.  The flexi-day planner in the portfolio of evidence indicated how pupils in KS3 develop creative thinking and reflection skills, as well as showing how these link to the five ECM well-being outcomes.

The curriculum is wonderfully enriching and enjoyable throughout the school as a result of the expertise, talents and knowledge of the staff at the school, including external professionals and other partners.

The examples of the medium term teacher planning included in the portfolio of evidence is very thorough, and indicates the link to the well-being outcomes.  Photographic evidence shows the children enjoying a range of activities as part of the Healthy Lifestyles and PSHE curriculum.

The Foundation Stage planning for the ‘All About Me’ topic is excellent, as are the KS2 cross-curricular mind map plans for ‘Me and My World’, ‘Healthy Me, My Environment, Where in the World, and Who in the World.
The example of a KS1 and KS2 Personal Learning Plan is a model of good practice, and shows the links to the ECM well-being outcomes.  Splash Club photographs and the media article from the local newspaper indicate how valuable this activity is for young children and parents.

The report to Governors on the 6th Form Work Experience is comprehensive and an excellent model of good practice in reporting on the progress of ever student on work experience.  The tracking of students destinations post-Springfield is excellent, indicating all seven students have progressed on to college.

The examples of the record of visit note by a member of staff in the Community Team on a pupil with Down’s Syndrome in a local mainstream setting is another model of good practice, indicating how Springfield staff support mainstream capacity building and inclusive classroom practice.

Overall, the evidence presented in the portfolio confirmed the excellent and outstanding practice observed on-site during the final assessment day.  After reviewing all the evidence on-site and off-site, this Standard has been fully met.

Standard 7: Presence, participation and personal development

The Springfield Brochure comments on pupils personal development: “The wellbeing of all pupils is a high priority and each class teacher is responsible for the care of pupils in their class.”
OFSTED 2008, commented: “The school gives the highest priority to the welfare of pupils.”  They went on to remark: “The confident and purposeful manner in which pupils move about the school and do the jobs that they have been assigned without over-reliance on adults clearly shows that their personal development is exceptional.”

Children and young people grow and thrive socially and emotionally in the wonderful Springfield positive culture and ethos.  This was evident during the tour of the school with the two pupils.  They really enjoyed taking the external visitor on the tour of the lower school, and remembered their time with KS1 and KS2 teachers with great fondness.  The external assessor was impressed at how mature, polite and responsible the boys were in introducing a visitor to each class and their teacher.  The boys were proud to belong to Springfield School.

Discussion with representatives of the school council, during the on-site assessment day was further evidence of how pupils are empowered, and their views valued and listened to.  One older student informed the external assessor that as a result of matters raised by the school council, which were listened to by the headteacher, school meals have gone nicer and healthier.  The headteacher is considered by pupils to be fair. “He joins the school council meetings when invited and things get done.”

The external assessor was very impressed with how thoughtful and considerate older students were to younger pupils in the primary department.

Observation of the lower school assembly was another excellent example of how pupils achievements and effort are acknowledged and rewarded, through the presentation of certificates.

The portfolio of evidence contained appropriate evidence for this Standard.  The ‘Getting to Know Me’ Booklet is stunning and exemplary practice, worth disseminating beyond the school.  This is a high quality booklet which parents can use to record information about their child during the Early Years and Foundation Stage.

The extensive photographic evidence illustrates pupils participating in and enjoying an extensive range of interesting activities within and beyond the school, particularly on a residential trip to Plas Menai.

The example of the Easter School Newsletter 2011, gives an excellent flavour and overview of the achievement of pupils in each class across the school.  It also includes a diary of future activities and events.

The folder containing the Minutes of the School Council Meetings also demonstrated how children and young people throughout the school are given the opportunity to express their views on aspects of school life.  The pupils comments relating to the food and drink served at lunch time, and wanting kitchen staff to cover their hair when serving pupils food were another good example of the mature and practical common sense advice offered by pupils and students on how this aspect could be further improved.  It was impressive also to note that the minutes of the school council meeting in June 2010, indicate a request for more sensory equipment for wheelchair users in the playground.  The School Council also requested a school flag.  Minutes were presented in a format utilising PECS symbols for pupils.

The example of the Pupil Behaviour Support Plan in the portfolio of evidence was another good example of the excellent strategies and approaches being utilised to remove barriers to learning for a pupil, as a result of specific behaviours.

Pupils and students are empowered and supported to review their own progress in their annual statement review.  Pupils are thoughtful and sensitive to the needs of others less fortunate than themselves, and undertake a good amount of fund raising for various national and local charities, which is very impressive.

After reviewing all the evidence on-site and off-site in the portfolio, this Standard has been fully met.

Standard 8: Partnership with parents and carers

The school works very productively and effectively in partnership with parents and carers.  The OFSTED report in 2008, commented: “The parents and carers whose children are on roll say that the school has made a very positive difference to their children’s lives.”
OFSTED also indicated in the school’s last inspection report: “Work with vulnerable pupils and their families is exceptional and is firmly founded on the productive relationship that the school has built up with other agencies and with parents and carers.”

The school’s leaflet introducing the school includes the views of parents, which indicate:

· how approachable the school is and the way the school expects their child to work hard and achieve their best

· their children like coming to school

· how well the school is led and managed

“Your mums and dads think the school is a brilliant school and so do we.

The external assessor was privileged to meet with the Parent Liaison Officer, Barbara Gibbs, at Springfield School during the on-site assessment day.  Barbara has been undertaking her part-time role for three years, devoting eight hours per week, and often more in her own time, to this important work.  Barbara has been a leading light in developing the ‘Friends of Springfield’.  This is a support group comprising of parents, staff and friends of the school who work together to promote a range of social and fund-raising activities.

Barbara is invaluable and has certainly been a worthwhile investment in supporting and advising parents and carers of pupils attending Springfield School.  She is an excellent networker with parents, external agencies and local community organisations.  Barbara’s aim has been to enable parents to support one another.  Parents and carers welcome her practical advice, as a parent herself of an ex-pupil at Springfield School.

Barbara rings up parents and carers to let them know what is going on at the school.  She is able to signpost parents to further advice, information and to voluntary and community organisations in the community.  Barbara helps parents and carers complete disability living allowance forms, as well as advising them on direct payments.

Barbara has been proactive in getting CAMHS, SALT and other external agencies to attend parents evenings at the school.  In addition to supporting parents and carers during term time, Barbara has been involved in securing places on a summer club each year, for vulnerable pupils at the school to attend.

Barbara enables Springfield pupils to attend the Saturday Morning Cheshire Buddies Activities Club once a month.  She also has tracked which pupils have not attended the After School Club on Wednesdays, and subsequently arranged transport for these children, in order to enable them not to miss out on this extended school activity.  The school has recently piloted and introduced a text messaging service for parents, particularly for those who are harder to reach.

The portfolio of evidence included a range of appropriate evidence.  The Home School Diary is a model of excellent practice.  The example provided indicated just how important this journal is for parents, the class teacher and transport escorts, to maintain an ongoing daily dialogue, which proves to be invaluable in addressing any parental concerns about their child’s learning, welfare and personal needs quickly, before problems become much worse and more complex.  The parent of the child in the example of the home-school diary was very appreciative of the work of the staff at the school.

The photographs in the portfolio illustrate parents attending a communication workshop session at the school, which gave them practical strategies to help support their child’s communication at home using Makaton and PECS.

Feedback from the parents/carers questionnaire (2010), indicated the following comments:

“Very happy with school staff.”

“Extremely pleased and thankful to the school in all that he has achieved.”

“The head, deputy and all the staff and admin go the extra mile with any problem or difficulties we have.”

After reviewing all the evidence on-site and off-site in the portfolio, this Standard has been fully met.
Standard 9: Multi-Agency Working

Multi-agency partnership working is another great strength of the school.  OFSTED 2008 commented: Work with vulnerable pupils and their families is exceptional and is firmly founded on the productive relationship that the school has built up with other agencies.”
The Springfield Brochure provides a useful section on Additional Support Services.  A basic list of roles performed by the physiotherapist, occupational therapist, the school nurse and the speech and language therapist are provided.  The school is very fortunate to have a dedicated therapy unit on-site, which enhances considerably the work of these multi-agency professionals with pupils.

During the tour of the upper school the therapy unit and the pupil support unit were viewed.  These are both high quality provisions, which make valuable contributions to minimising barriers to learning, and enhancing the holistic curriculum.

The external assessor met with a small group of multi-agency professionals during the on-site assessment day.  These included a physiotherapist, the school nurse and a speech and language therapist.  Each practitioner explained their role, and it became apparent what excellent inter-professional partnership working occurred on a very regular basis, to ensure targets on pupils care plans are met.  Having these frontline external agencies on-site, keeps teaching and support staff up-to-date with training, and the changing needs of pupils.

The school has a hydrotherapy pool, which enables the physiotherapists to offer hydro-therapy sessions in school.  The physiotherapists provide a postural management programme and a standing frame programme for more complex children.

The school nurse coordinates special diets for children with the dietician and kitchen staff at the school.  She also runs clinics with the community paediatricians.  The school nurse is invaluable in supporting tube feeding at lunch times.

The speech and language therapists deliver programmes to pupils.  The feeding specialist in school provides training to staff in aspects of pupils feeding and swallowing needs.  The speech and language therapists were seen in photographic evidence, delivering a communication workshop at school to parents and carers.  This team also advises mainstream staff where dual placement pupils are in attendance.

All the multi-agency professionals who met with the external assessor stated that: “We love working at Springfield.  Being in the same building is ideal as it makes communication easy between staff across agencies.”

The range of evidence for this Standard presented in the portfolio was appropriate.  Of particular merit, were the examples of pupils’ targets relating to literacy and numeracy, physiotherapy targets and SALT targets.  These were realistic and relevant accompanying a photograph of the particular child.  The Care Plan examples for children who are wheelchair users are excellent, and very clear, as they are written in child-friendly language.  It was good to see the school has a policy for children taking medication daily, when there is no nurse cover on the school premises.  There was evidence of the school nurse attending relevant training relating to bereavement, diet and nutrition, liquid oxygen awareness and safety, and safeguarding.

After reviewing all the evidence presented on-site and off-site in the portfolio, this Standard has been fully met. 
Standard 10: The Community

OFSTED 2008 commented in relation to pupils and the community: “They contribute exceptionally well to the community.  They have for example, carried out roadside planting to beautify a nearby business park.  Pupils across the age range make a continuing commitment to the support of a child in the Third World.”
“The school is deeply committed to inclusive practices and to the development of community cohesion.”

The portfolio of evidence contained wonderful photographic evidence of the pupils enjoying activities in the community, e.g. horse riding, a visit to Reaseheath College to view the animals, putting in plants at a local business park; visiting Ford Green Hall and dressing up in period costume and enjoying games of the historic period.  In addition, to these visits the pupils enjoy joint inclusion opportunities with other local mainstream schools.  The pupils in KS2 clearly benefited from participating in the wonderful range of activities for Primary College 2009.  External visitors also enjoy coming to the school as evidenced by photographs.  For example, the Fire Service, and pupils from local mainstream schools (P.I.N.C. activity).  The children at Springfield School enjoy raising money for charities, e.g. Red Nose Day.

The portfolio also included examples of pupils work on ‘Stranger Danger’ awareness.  There was also a comprehensive record of inclusion projects and staff training opportunities for mainstream teachers and support staff, delivered by Springfield staff, all designed to strengthen partnership links in the local community.  The school has developed a comprehensive Community Cohesion Policy.  During discussion with the headteacher on the on-site assessment day, he indicated that he wishes to develop and further extend international links.

The external assessor was delighted to meet with the three staff in the school Community Team, who are undertaking excellent work to further strengthen inclusion links with mainstream primary and secondary schools.  The contributions and impact of this dynamic team are very impressive, and this has been an excellent investment.  The team is making a huge positive contribution to mainstream capacity building to included children with SEN and disability.

The links with Alsager High School have resulted in class group exchanges in Science, and in the sixth form.  One member of the Community Team at Springfield has provided SENCO training on the use of MAKATON, PECS and Clicker.  There have also been opportunities for mainstream primary school teaching assistants to shadow Springfield teaching assistants.  Another member of the team has also helped to reinforce the work of the speech and language therapists, by offering workshops and training to mainstream staff.
The three teachers in the Springfield Community Team are funded from the specialist school budget to undertake outreach work for one PPA session per fortnight, in order to facilitate the inclusion of SEN pupils in mainstream.

The Community Team meets with the senior leadership team regularly to feedback on their work and developments.  The Community Team, as a next step in their developmental work, are keen to publicise and market Springfield School’s training and specialist expertise of the outreach team.

After reviewing all the evidence presented on-site and off-site in the portfolio, this Standard has been fully met.

Standard 11: Transition and Transfer

Transfer and transition throughout the school is carefully pre-planned for children and young people joining, moving through and moving on from the school.  OFSTED 2008 commented: “Work with parents of children who are to join the school is exemplary.”  OFSTED 2008 also remarked in the school’s inspection report in relation to sixth form students: “Through excellent links with institutions and agencies, including Connexions, students move on successfully to post-school provision.”
The portfolio of evidence included a range of appropriate documentary and photographic evidence, which clearly demonstrated how thoroughly the school prepares children and young people, as well as their parents/carers for change at transfer and transition times.  The quality of written information for parents and carers is good on this aspect, being clear and concise.  There was evidence of a Leavers Option Meeting, as well as an Open Evening invitation letter to parents of any child entering Springfield School for the first time.  Twelve month transition process for students starts in September, two years prior to them leaving the school at the end of the sixth form.

Staff are also given appropriate training to support aspects of transition and transfer.  For example, to enable them to deliver new qualifications and courses to older students in the upper school and the sixth form.  The qualifications achieved by students are outstanding and give post-19 students a great start for moving on to college and eventual employment.  The destinations of students once they leave Springfield school are carefully tracked.  

The school operates a superb successful peer buddy system, where older students are available to be present at playtimes for children starting in Year 6.  The ‘Change over’ days in the summer term enable children and young people throughout Springfield school to spend time in their next new class, and get to know the teacher and support staff.

The school has developed a comprehensive Transition Policy and has a robust transition review process in place.  Pupils participate in their reviews, where appropriate.
Discussion with the Early Years Foundation Stage (EYFS) outreach teacher, who advises on, and supports inclusion in pre-school settings (private and maintained), as well as providing specialist support to the Child Development Service.  

Julie is extremely effective in working with young children, identified with SEND in the EYFS, in these settings, in addition to providing high quality advice, support, guidance and training to staff in maintained and private EYFS settings.  

In addition, Julie liaises with multi-agency professionals to agree on additional therapeutic services, such as occupational therapy and speech and language therapy.

Julie explained to the external assessor, during the on-site assessment day how she undertook home visits.  She is involved in children’s reviews to support their transfer and transition into Springfield.  The school holds EYFS transition day, and parents/carers and grandparents can tour the school, and view the classroom and outdoor play facilities.  Parents/carers also have the opportunity to meet the teacher formally after school, at two parents’ evenings a year.

Recording information about a child’s needs is excellent, prior to transfer into Springfield, as evidenced by the Step by Step Learning Journal, and the ‘Getting to Know Me’ Booklet.  Julie has put together Story Sacks and Magic Buckets for teachers to use with children in maintained and private EYFS settings.

After reviewing all the evidence presented on-site and off-site in the portfolio, and in multi-media format, this Standard has been fully met.

Standard 12: Professional Development

Evidence presented in the portfolio included evidence from a teachers’ meeting of staff being consulted and invited to contribute evidence to meet the Standards for the Achievement Through Well-Being Award.
The staff handbook ensures that staff know the policies and procedures relating to the day-to-day operation and routines in school.  There is a record of all the staff, senior leadership team and governors attending child protection and safeguarding training.

The training record for the school indicates appropriate training being accessed by staff, including the wider children’s workforce at the school.  Staff are given the necessary non-contact time to attend training, to visit other schools, attend review meetings, and undertake outreach work with other local schools, to promote inclusive classroom practice and strengthen community links.

The example of Sarah Deaville’s CPD File is impressive.  Clearly, the training Sarah has attended relating to safeguarding and child protection has enabled her to know how to address issues that may arise in school with vulnerable children.  There is good evidence of Sarah leading the Primary Departmental Team effectively.  

All staff receive an annual performance management review.  The school’s performance management review policy is robust.  The headteacher is approachable and accessible to staff, along with the deputy headteacher.  The headteacher is very effective in developing the skills, talents and expertise of his staff at all levels.  Distributed leadership for this award process has clearly enhanced the professional development of Sarah, in strategically leading and overseeing the audit, action planning and portfolio building activities, entailed in the award journey.

Discussion with the headteacher and Sarah, indicated that staff had been reassured that they are making huge contributions to improving the well-being of pupils and students in the school.  As a self-review process, the Achievement Through Well-Being Award has helped the school as a whole to continue to move forward, in addition to further strengthening team work and communication between staff across the entire school.

It was good to see in the portfolio of evidence that initial teacher training placements from Manchester Metropolitant University are taking place at the school, linked to action research projects.  

After reviewing all the evidence presented, this Standard has been fully met.
Overall Outcome from Assessment:

The external assessor, Rita Cheminais, wishes to thank the headteacher, the governors, Sarah Deaville, the staff, pupils, parents and carers and external professionals for their hard work in contributing to the self-evaluation and evidence gathering process, in working towards the Achievement Through Well-Being Award (formerly known as the Every Child Matters Standards Award).
The on-site assessment day was a truly enjoyable occasion, where good pupil well-being evidence was observed in practice.

The work and achievements viewed in the portfolio of evidence and accompanying folders and multi-media evidence, which were meticulously cross-referenced and well-organised, clearly demonstrated the existing good and outstanding practice that Springfield School has continued to build upon.  All those who met with the external assessor indicated that the award process had helped to confirm just how much the staff do to ensure children and young people attending the school achieve their optimum potential, and enjoy good and outstanding well-being outcomes.
Congratulations to the entire school community at Springfield School for being the very first special school in Crewe to achieve the international Achievement Through Well-Being Award.  The award is valid for three years from the 6th June 2011 to the 5th June 2014.
Renewal of the Achievement Through Well-Being Award: 
If the headteacher wishes to renew this award for a further three years, he will need to apply to Educational Consultancy & Management (ECM) Solutions, for the school to be reassessed.
Director of Educational Consultancy & Management (ECM) Solutions 

Signature:

Rita Cheminais                                     Date: 6th June 2011
Educational Consultancy & Management, Esplen House, Esplen Avenue, Crosby, Liverpool,
L23 2SS  email: admin@ecm-solutions.org.uk  web: www.ecm-solutions.org.uk
Mobile: 07857 605645 
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